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CAEP Accountability Measures 2022 
(Updated 4/23) 
CAEP Required Measure What We Use Page 
Impact Measures 

1. Completer Impact and 
Effectiveness 

Completer Mentor Program Outcomes 
2019 – 2022 

2 

2. Employer Satisfaction and 
Stakeholder Involvement 
(R4.2, R5.3) 

• Employer Survey Data – 2022 
• Advisory Board Minutes, 

2022/2023 

5 
7 

Outcome Measures 
3. Candite Competency at 

Program Completion 
• Completer Survey Data – 2022 
• Graduation Rates 
• Licensing Rate of Completers 

33 
35 
35 

4. Ability of completers to be 
hired in education 
positions for which they 
have been prepared 

• Hiring Rate of Completers 35 
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Impact Measures 
 
1. Completer Impact and Effectiveness  
 
Completer Effectiveness and Impact on P-12 Learning & Development (R4.1)  
 
Completer Mentor Program Data Volunteer completers agree, in the context of a 
completer-mentor program, to carry out an objective-based assessment with a pre-test, 
post-test model and rates the outcomes in terms of objective(s) not met, objective(s) 
partially met, or objective(s) met for each student: 
 

 
 
All completers who are completer-mentor program participants increase student 
outcomes on objective-based learning measures. In addition, the completer self-
evaluates and has their students take a Tripod 7C’s Survey to evaluate them: 



 

 3 



 

 4 

All completers who are completer-mentor program participants are seen by their 
students as effective. Completers rate themselves as effective as well.  
 
Limitations & Acknowledgments: There has been a low participation rate in the 
Completer-Mentor Program. Only five completers have agreed to be part of this 
program since its initiation (including the two from the SAHE grant). Since the covid 
pandemic began in the U.S., we have been able to get only one completer to provide 
complete data. While we present the data obtained, and the conclusion that it offers is 
that our completers do indeed contribute to an expected level of effectiveness and 
student-learning growth, we recognize that the n is low and the materials tested in the 
objective-based measure are varied by grade and subject matter. The State of Idaho 
provides no objectives measures of teachers back to EPPs, and there is no objective 
measure designed or implemented (anywhere) which measures all completers from all 
EPPs in a uniform, consistent manner. We continue to rely upon volunteer completers 
for data.  
 
For the 2022- 2023 year there were no completers who desired to complete the 
mentoring program. Anecdotal records and interviews suggested that the constraints on 
those that were solicited prevented their involvement. Some of those constraints were 
changes in school curriculum, administrators’ unwillingness to share student data, and 
other factors. 
To address these issues the EPP is designing an additional set of surveys and interview 
processes to collect data to build and support the impact and effectiveness measures. 
 
 

Satisfaction of Employers and Stakeholder Involvement 
 
2. Satisfaction of Employers and Stakeholder Involvement (R4.2, R5.3)  
 
Satisfaction of Employers  
 
Our Employer Survey results directly address the extent to which our completers carry 
out the range of teaching tasks effectively. See data starting on following page. The 
same employer survey is conducted for all EPPs in the State of Idaho. Validity and 
reliability were established in the making of the instrument by Boise State University on 
behalf of the Idaho Association of Colleges of Teacher Education, whose member 
institutions all use the instrument in one centralized distribution each year. The results 
are sorted and sent to the institutions from which the completers graduated (so LC gets 
the records of all respondents who are employers of LC completers only). 
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Employer Survey (ID Statewide) 
Average Scores from Responses 
The teacher was prepared to do the following according to 
this scale: Unsatisfactory (0), Basic (1), Proficient (2), 
Distinguished (3), Not Applicable 
(NA) 

17-18 
(n=20 

18-19 
(n=2) 

19-20 
(n-27) 

20-21 
(n=0) 

21-22 
(n=15) 

Apply the concepts, knowledge, and skills of their discipline(s) in ways 
that enable students to learn 

2.1 1.5 2.85 No 
responses 
36 sent  

3.2 

Use instructional strategies that promote active student learning 2.1 1.5 2.78 3.33 
Use a variety of assessments to determine student strengths, needs and 
programs 

1.9 1.5 2.67 3.2 

Choose teaching strategies for different instructional purposes and to 
meet different student needs 

2.2 1.5 2.85 3.5 

Evaluate the effects of their actions and modify plans accordingly 2.25 1.0 2.85 3.2 
Encourage students to see, question, and interpret ideas from diverse 
perspectives 

2.1 1.0 2.7 3.3 

Teach in ways that support new English language learners 2.65 1.0 3.55 3 
Help students learn how to assess their own learning 1.85 1.5 2.56 3 
Teach students with a wide variety of exceptional needs 2.0 1.5 2.67 3.1 
Honor diverse cultures and incorporate culturally responsive curriculum 2.5 1.0 2.65 3.3 
Have a positive effect on student achievement according to state 
assessments 

2.0 1.5 3.24 3.3 

Use technology to enhance learning and learning environments 2.25 1.5 2.88 3.3 
Understand value of working with colleagues, families, community 
agencies in meeting student needs 

2.25 0.0 2.85 3.4 

Use self-reflection as a means of improving instruction 2.25 0.5 2.85 3.7 
Maintain accurate records 2.15 1.5 2.78 3.3 
Uses knowledge of learning, subject matter, curriculum, & learner 
development to plan instruction 

1.9 2.0 2.74 N/A 

 2.16 1.25 2.84 3.3 
 
 
This year we continued the data accumulation with the state and received 15 responses. In all there was an increase for 
all measures except for “Teach in ways that support new English language learners.” Individual data suggest that there 
are several schools where these data were not applicable and one candidate who was scored unsatisfactory. Adjusting to 
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this we have discussed and are implementing additional supports for teaching learners of other languages into the 
curriculum. 
 
Limitations & Acknowledgments: The response rate this year accounted for about 34% of our completers, even though the 
surveys are distributed by Boise State University for every EPP in the State, and we follow up with a duplicate version 
sent by LC each year to try to increase the response rate. Another piece of information suggesting that employers 
continue to be pleased with our completers is that 45% of the teaching force in our surrounding districts are our program 
completers. The districts welcome our completers enthusiastically, knowing that they are well prepared to teach.  
 
Stakeholder Involvement  
 
LCSC teacher education has deep, long-term relationships with surrounding districts in both Idaho and Washington State 
marked by mutual, collaborative benefit. The Advisory Board to the Teacher Education Division is comprised of 
administrators and teachers from the local partner districts and meets twice per year to discuss the programs and develop 
changes for the future to benefit the districts and the programs. As 45% of the teachers in these districts are completers 
from our program, the mutual benefit of our collaboration is readily apparent. We offer Advisory Board agendas and notes 
from the Spring 2022 and 2023 meetings to illustrate our collaborative work: 
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Advisory Board Meeting SP 22 
 

 
 

 
 
 
 
 

5pm-5:10pm Greeting & Introductions  
Department Chair Update

V.P. for Academic Affairs Welcome

Dr. Mark Haynal

Dr. Chilson 

5:10-5:30pm Accreditation Visit Summary Dr. Greg Harman

5:30-5:45pm Dinner & Conversation All Participants 
5:45pm-6pm Elementary/Secondary Coordinator Updates/Addressing Last 

Meeting’s Suggestions (while everyone is finishing their dinner)
Dr. Christina Brando-Subis

6-6:30pm Discussion session (with prompts): 
• OSTE selection, retention, experience (need to come to a 

definite policy on qualifications to be an OSTE)

• Placement of clinical experiences and internships process-how 
can we get back to earlier placements?

• General suggestions for program feedback (connected to 
accreditation or not).

• Development of 1 credit PD course for Early Reading/Dyslexia 
per new state recertification requirement.

Facilitators: 
Christina Brando-Subis
Greg Harman
Mark Haynal

6:30-7pm Groups report back to whole group/items to consider moving 
forward/wrap-up

Facilitators/whole group discussion as 
needed
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Advisory Board SP 23 

 
 

 
 

5pm-5:10pm Greeting & Introductions  
Department Chair Update
President’s Welcome

Dr. Mark Haynal

Dr. Pemberton  

5:10-5:30pm Program Updates & Addressing Last Meeting’s Suggestions Dr. Christina Brando-Subis
Dr. April Niemela 
Dr. Teresa Carmack
Dr. Royal Toy

5:30-5:55pm Dinner & Conversation & Grouping Up for Discussion Portion All Participants 
5:55-6:30pm Discussion session (with prompts): 

• OSTE selection, retention, experience (clarify expectations and 
needs).

• Placement of clinical experiences and internships process-how 
can we get back to earlier placements for clinical experiences in 
particular? 

• General suggestions for program feedback.

Facilitators: 
Christina Brando-Subis
Mark Haynal
April Niemela
Teresa Carmack
Royal Toy

6:30-7pm Groups report back to whole group/items to consider moving 
forward/wrap-up

Facilitators/whole group discussion as 
needed

PROGRAM COORDINATOR UPDATES & NEW 
CONSIDERATIONS FOR DISCUSSION

CHRISTINA BRANDO-SUBIS, ADVISORY BOARD SP 23
ELEMENTARY: UPDATES; APRIL 12, 2023
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INTERN CANDIDATE PAPERWORK FOR PLACEMENT 
CONSIDERATION

¡ Current Ideas:
• Do we still want to see a cover letter and resume from 

candidates to help in placement process? 
• If so, draft during ED 214 and/or as part of program 

admission/update with advisor or mentor semester 
before internship.

• Currently, we submit requests through the district 
reps., with a brief description from the coordinator 
about the interns and what their needs/interests might 
be to help with placements. With clinical experiences, 
we tried a survey approach this semester. *discussion item

OSTE INFORMATION AND PROGRAM UPDATES
EXAMPLE (Develop a site/PowerPoint/module with some videos of explanation and information similar to below that all 
OSTEs can receive prior to the meet-and-greet; then OSTEs can ask questions when they meet their intern and LC Mentor: 
CHRISTINA IS WORKING ON THIS SUMMER 2023 TO USE DURING FA23 SEMESTER

OSTE Requirements Elementary Internship I Elementary Internship 
II/Secondary Internship

Required Paperwork OSTE Information Form
W9 Tax Form
1 Danielson Evaluation

OSTE Information Form
W9 Tax Form
1 Danielson Evaluation
1 Common Summative Assessment 
1 Exit Interview

Recommendations/
Suggestions

• PBA 2 lesson feedback (informal; no 
required rubric to complete)

• PBA 2 lesson feedback (informal; 
no required rubric to complete)

Other Requirements
*Other Suggestions? 
(Discussion Item)

Daily Check-Ins, Weekly Planning Sessions, etc. (some thought a checklist for OSTEs of 
what interns should be familiar with in their schools would be nice; it is in the 
internship handbook, but could be included in something like this too)
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OSTE RATINGS (BASED ON INTERN FEEDBACK FROM SP22 & FA22)

OSTE RATINGS (BASED ON INTERN FEEDBACK FROM SP22 & FA22)

+ 2 more 
responses with 
a mix of 
“Agrees” and 
“Thoroughly 
Agrees” on all 
indicators, and 2 
more with all 
“Thoroughly 
Agrees”
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OSTE RATINGS CONTINUED (FA22) 

OSTE RATINGS CONTINUED (FA22) 

+1 more response 
that rated all 
“Thoroughly 
Agrees”
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OSTE FEEDBACK FROM INTERNS: QUALITATIVE COMMENTS 

¡ Strengths: “hands-off” (let interns take over and take the lead); knowledgeable; 
thoughtful; helpful; compassionate; goes with the flow; give specific feedback; great 
classroom management skills; guidance and leadership; good organizational ideas and 
resources; dedicated; kind; welcoming; fun; 

¡ Suggested Actions for OSTE to Take to Strengthen Internship: more feedback; more 
days to observe before stepping back; more understanding of role/communication 
with LC mentor; discretion when talking about other professionals in the building; 
helping prepare PBA lessons (feedback); be in classroom more often when intern is 
teaching for feedback; 

INTERN FEEDBACK ABOUT SCHOOLS (SP22 & FA22)

¡ Strengths: good schools; worked with interns throughout process; intern felt 
comfortable voicing needs; treated like one of the team

¡ Suggested Actions for OSTE to Take to Strengthen Internship: more understanding of 
intern’s role at school (some feel they are asked to sub quite a bit and take on other 
responsibilities not already outlined in their internship); 
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OSTE FEEDBACK FROM SP22 & FA22

Other comments: limited contact with mentor;  
received a one page "roles and responsibilities" 
paper, but felt very lost about evaluations 
expected to complete.  "Danielson Evaluation" is 
very vague; expected some kind of form or 
something from the school.
Most feedback was oral; more written feedback 
would be more helpful; appreciate more guidance 
on expectations for feedback.

I enjoy educating future teachers
I appreciate the work done by Lewis-

Clark State’s Teacher Education Division 
and wish to contribute

It is a benefit for my students to have the 
additional resource of a student teacher

NEW DYSLEXIA LAW FOR STATE OF IDAHO (PROFESSIONAL 
DEVELOPMENT AND RECERTIFICATION)

¡ (a) (and b) No later than the beginning of the 2023-2024 school year, each instructional staff member and 
instructional coach employed by a local education agency involved in the instruction of students in kindergarten 
through grade 5, including those providing special education instruction, shall be required to have received 
professional development specific to providing instruction and intervention to students with characteristics of 
dyslexia. (b) (Same as (a) but for teachers, administrators, and school counselors with an instructional certificate 
in grades 6 through 12 shall be required to have received professional development on the characteristics of 
dyslexia.)

¡ (c) No later than the beginning of the 2025-2026 school year, all Idaho teachers or administrators with an all 
subjects (K-8) endorsement, exceptional child generalist endorsement, blended early childhood/early childhood 
special education endorsement, administrator certificate, or school counselor certificate serving students in 
kindergarten through grade 5 will be required to earn one (1) or more credits of professional development 
identifying characteristics of dyslexia and understanding the pedagogy for instructing students with dyslexia and 
providing dyslexia-focused interventions to recertify.

¡ While LC State was not able to develop something in time for instructional staff, a course is being developed this 
summer to help with the 2025-2026 deadline for credentialed teachers and administrators.
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CLINICAL PARTNERSHIPS

¡ R2.1 Partnerships for Clinical Preparation

¡ We share responsibility for continuous improvement of candidate preparation. Thank You

¡ R2.2 Clinical Educators (OSTE’s) & Mentors
¡ Partners co-select, prepare, evaluate, and support high-quality clinical educators.

¡ R2.3 Clinical Experiences
¡ We should ensure: depth, breadth, diversity, coherence, and duration…

CANDIDATE PROGRESSION & SUPPORT

¡ R3.1 Recruitment
¡ What are your hard-to-staff or shortage areas?

¡ R3.2 Monitoring and Supporting Candidate Progression

¡ What technologies/platforms are you using in the schools?

¡ R3.3 Competency at Completion
¡ What is needed to be ready on day 1?
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PROGRAM IMPACT

¡ R4.1 Completer Effectiveness
¡ How do completers’ demonstrate what they know, and how they contribute to student-learning 

growth?

¡ R4.2 Satisfaction of Employers
¡ What does a satisfactory completer do to earn that ranking?

¡ R4.3 Satisfaction of Completers

¡ How do you know they are a good fit for the position they are in?

DISCUSSION TOPICS AT YOUR TABLE: DR. HAYNAL, 
DR. BRANDO-SUBIS, DR. TOY, DR. CARMACK, AND DR. NIEMELA

¡ OSTE selection, retention, experience 

¡ Placement of clinical experiences and internships process-how can we get back to earlier 
placements?

¡ General suggestions for program feedback:

¡ How do you feel about a cover letter/resume type approach when considering hosting interns, or 
is the current process working for intern placement? Other suggestions for our program to 
consider?

¡ What else do OSTEs want to know (or what should OSTEs know) about the internship that we 
might include in a training type module or presentation?

¡ Anything else?
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Outcome Measures 
 
3. Candidate Competency at Program Completion (R3.3)  
 
Completer Survey Data 2018- 2021  
 
Our Completer Surveys directly address the extent to which completers are prepared to 
carry out the entire range of teaching tasks effectively. See data starting on following 
page. The same completer survey is conducted for all EPPs in the State of Idaho. 
Validity and reliability were established in the making of the instrument by Boise State 
University on behalf of the Idaho Association of Colleges of Teacher Education, whose 
member institutions all use the instrument in one centralized distribution each year. The 
results are sorted and sent to the institutions from which the completers graduated (so 
LC gets the records of all respondents who are employers of LC completers only).  
 
We have been increasing our response rates on the surveys, from approximately 10% 
in 18- 19 to around 20% in 19-20, up to 58% in 20-21.  
 
The surveys do demonstrate that, overall, completers feel that LC has prepared them 
well for their professional obligations, as the average score for all areas across all three 
years is 2.2 (0-3 scale), in the proficient area. The strongest areas noted are items 1 
and 3, about design and instruction of content, and diversity in instruction also has a 
high average overall. The weakest area is ENL instruction. In 19-20, candidates felt 
technology knowledge was lacking, which is likely a reflection of the massive shift 
required by covid, but by the 20-21 group, this effect disappeared. 
 
 
The data from 2022 suggest that all candidates are improving and feel that they are 
performing proficiently. Of particular interest in these data are the scores for “Strategies 
to promote student learning” as well as “Helping student to address their own learning.” 
Both of these indicators provided an insight to areas where the EPP may be providing 
exceptional training.  Additionally, it is important to note that “Supporting English 
Language Learners” and “Culturally Responsive Curriculum” are perceived as areas for 
growth. 
 
Data were available this year from the completer survey (n-16). The respondent data 
shows an increase from prior years and found that in all areas where information was 
requested the completers overall performed proficiently. Additional discussion about 
increasing the number of respondents continues to occur as well as the implementation 
of qualitative and interview metrics that may be implemented in upcoming cycles.
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Completer Survey Data Table (n-16) 
The teacher was prepared to do the following 
according to this scale: Unsatisfactory (0), Basic 
(1), Proficient (2), Distinguished (3), Not 
Applicable 
(NA) 

NA Unsatisfactory Basic Proficient Distinguished 

Apply the concepts, knowledge, and skills of their 
discipline(s) in ways that enable students to learn 

0 0 0 15 1 

Use instructional strategies that promote active student 
learning 

0 0 1 9 5 

Use a variety of assessments to determine student 
strengths, needs and programs 

0 0 0 14 2 

Choose teaching strategies for different instructional 
purposes and to meet different student needs 

0 0 0 13 3 

Evaluate the effects of their actions and modify plans 
accordingly 

0 0 0 15 1 

Encourage students to see, question, and interpret ideas 
from diverse perspectives 

0 0 0 16 0 

Teach in ways that support new English language learners 0 0 9 7 0 
Help students learn how to assess their own learning 0 0 1 9 6 
Teach students with a wide variety of exceptional needs 0 0 0 15 1 
Honor diverse cultures and incorporate culturally 
responsive curriculum 

0 0 10 6 0 

Have a positive effect on student achievement according to 
state assessments 

0 0 2 13 1 

Use technology to enhance learning and learning 
environments 

0 0 1 15 0 

Understand value of working with colleagues, families, 
community agencies in meeting student needs 

0 0 0 14 2 

Use self-reflection as a means of improving instruction 0 0 0 16 0 
Maintain accurate records 0 0 2 13 1 
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Graduation Rates 
Year Graduated % of Admitted Candidates Graduated 
2016 95 
2017 97 
2018 96 
2019 91 
2020 (COVID-19 year 1) 73.7 
2021 93 
2022 95* 
2023 98* 

 
 
Licensing Rate of Completers 
Year Graduated No of Program 

Completers 
No. Licensed in ID % of Program 

Completers 
Licensed in ID 

2016 40 40 100 
2017 36 35 97 
2018 40 40 100 
2019 52 51 98 
2020 45 44 98 
2021 58 54 93 
2022 51 46 90 
2023 43 42 97 

 
 
4. Ability of completers to be hired in education positions for which they have 
prepared 
 
 
Hiring Rate 
Year Graduated # Hired into 

Teaching 
Positions 

Total # Graduated % Graduated 
Hired Into 
Teaching 
Positions 

2016 34 36 94 
2017 31 34 91 
2018 31 33 94 
2019 16 22 72 
2020 33 44 75 
2021 47 58 81 
2022 44* 51 86 
2023 42* 43 97 

 


